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Family Literacy Nights were developed and held at a K-4 elementary building in a 
medium-sized town in eastern Iowa, demonstrating an example of part of a family 
literacy program. Family Literacy Nights involved parents and students from the two first 
grade classrooms at this elementary school. Parents completed surveys and participated 
in interviews to share their reactions and feelings towards family literacy programs. The 
included literature review explores parental involvement and family literacy programs. It 
looks at the effects of parent involvement on student achievement. The difference 
between parent involvement programs and family literacy programs is explored. Family 
literacy programs that have been able to develop students' reading achievement and 
family/school partnerships are analyzed to find similar successful features. Sample cases 
of family literacy programs are explained and discussed. 
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Introduction 
The famous African Proverb states, "It takes a village to raise a child." Belief in 
this proverb calls attention to children as valuable resources for the future. Families, 
teachers, schools, and communities make up "the village" and share the responsibility to 
develop a partnership to help children grow and succeed. Parents cannot be left to 
complete the task of raising a child alone. "The village" must support parents with a 
variety of valuable resources. These resources refer to more than physical resources; 
they also include emotional and informational resources. Schools experience contact 
with children for many hours during the day, and it is necessary for schools to nurture 
their students' learning and attitudes about learning during this time. Schools can extend 
their support beyond the school day by sharing information about ways for parents to 
help their children when they return home and by making efforts to learn about families' 
literacies. 
Description of the Project 
Schools and educators use family literacy programs as an opportunity to develop 
partnerships, so schools and families are working together to develop each child. Family 
literacy programs provide opportunities for schools to share information about literacy 
and parenting with parents and families. In family literacy programs, schools take the 
opportunity to discover families' strengths and find ways to use these in the curriculum to 
build all students' knowledge and abilities. In this paper, I will describe a project to 
develop Family Literacy Nights. The intention is that Family Literacy Nights will be 
held at a K-4 elementary building in a medium-sized town in eastern Iowa, demonstrating 
an example of part of a family literacy program. Family Literacy Nights will involve 
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parents and students from the two first grade classrooms at this elementary school. Upon 
completion of each of the Family Literacy Nights, parents will complete surveys and 
participate in interviews to share their reactions and feelings towards family literacy 
programs. Their feedback will help improve future family literacy programs. 
Rationale 
When I began teaching in my first year as a Title I Reading teacher, I was amazed 
at the lack of support some of the children were receiving at home with their literacy. I 
was concerned with the chances for these students, who were struggling with reading 
already in lower elementary, to compete and catch up with their classmates when they 
were not receiving additional literacy support and experiences at home. As I moved into 
a lower elementary classroom in my next few years of teaching, my concerns continued 
to grow. It seemed as if many of the students who were struggling with reading were not 
receiving the same level of support with literacy as their more successful classmates. 
During my first few years of teaching, I also became increasingly aware of the 
importance of establishing effective working relationships with parents (Biggam, 2003). 
I have observed the benefits for students when the parents and I were able to establish 
effective partnerships based on quality communication and respect. Parents with whom I 
communicate regularly seem more comfortable when visiting the classroom and more 
supportive of the activities occurring in the classroom. A partnership helps families feel 
positive about schools and safe and accepted when visiting (Biggam, 2003; Danielson, 
1997; Friedberg & Segel, 1997). Parents' beliefs and attitudes greatly influence students' 
literacy growth, so students benefit when parents have positive attitudes toward education 
and the school (Nistler & Maiers, 2000). When communication was a constant between 
parents and myself, then I had the opportunity to validate the positive actions parents 
were participating in with their child. The validation developed a stronger partnership, 
created more confident parents, and ensured the continuation of these positive activities 
(Brand, 1996; Colombo, 2004; Corso, Funk, & Gaffney, 2001; Danielson, 1997; 
Friedberg & Segel, 1997). 
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Upon reflection about these needs of my students and after reading about research 
in family literacy, I became aware of family literacy programs that involve parents or 
parents and children interacting with teachers to enhance each student's literacy skills by 
developing effective partnerships. Family literacy programs are effective and highly 
beneficial (Padak & Rasinski, 2000). Establishing family literacy programs (a) inform 
parents about research which supports parent involvement, (b) provide parents with ways 
to support their child's literacy at home, and (c) develop effective partnerships between 
the school, teacher, and parents (Abadiano & Turner, 2003; Albee & Drew, 2000; Brand, 
1996; Friedberg & Segel, 1997). 
Purpose 
One purpose of my Family Literacy Nights project (referred to as "Family 
Literacy Nights" hereafter) involves providing information for parents on how to support 
their child in literacy development and explaining to them the importance of this support. 
"Research [finds] that when parents are a part of their child's education, the student is 
more likely to stay in school and is likely to achieve" (Anderson, 2000, p. 61). The 
impact of a family's involvement on their children's education offers substantial reason 
for schools to get families involved. Family literacy programs are widely used to 
increase parent involvement with their children (Cline, 2001; Corso et al., 2001). 
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Organizers of family literacy programs realize the importance of developing partnerships 
with families. Schools use family literacy programs as a means to increase student 
achievement, especially in literacy (Colombo, 2004; Guastello, 2004). Family Literacy 
Nights will give teachers the opportunity to model meaningful literacy activities in which 
parents and their children can participate at home to increase their children's literacy 
skills. The teacher will provide research-supported ideas based upon the needs parents 
request during the planning stages of Family Literacy Nights. It is intended that the 
teacher will increase families' enthusiasm for spending time on literacy activities at 
home. 
Another purpose of the project involves discovering factors that other teachers 
and schools should use when developing a similar family literacy program of their own. 
The parents participating in Family Literacy Nights will become sources for successful 
factors in family literacy programs. The parents will complete surveys and interviews at 
the end of each Family Literacy Night to determine what parents feel are the factors for 
creating a successful family literacy program. This information can then be used to plan 
subsequent successful family literacy programs. 
Importance of Project 
The No Child Left Behind Act of 2001 (NCLB) (United States Department of 
Education, 2002) has placed more accountability on schools and teachers to enable all 
children to succeed. Considerable emphasis has been placed on children's development 
of developing literacy skills. The NCLB Act also requires school districts to involve 
"parents in their child's education in ways that will increase student academic 
achievement and school performance" (Jacobi, Wittreich, & Hogue, 2003, p. 11). In 
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order to successfully involve parents in their child's education and increase student 
achievement, schools must develop partnerships with parents. Schools and parents 
working together will help students reach the level of academic achievement expected in 
this legislation. Family Literacy Nights will develop partnerships among schools, 
teachers, and families that are needed to raise a child. Family Literacy Nights will 
provide parents with information on ways to provide effective literacy support at home to 
help their child succeed and meet, or exceed, federal expectations. The teachers will gain 
information about the students and their families' literacies. Family Literacy Nights will 
also provide information for other individuals or organizations on factors that parents feel 
are effective in establishing a successful family literacy program. 
Terminology 
Developmental Spelling- spelling used by young children who use their knowledge of 
sounds and words to spell 
Family Literacy Programs- programs that provide support and opportunities for families 
to develop their literacy skills; an emphasis is placed on developing effective partnerships 
and families working closely with schools and classrooms 
Family Literacy Night- a family literacy program held after school hours for parents, and 
their children may be present 
High Frequency Words- words used most frequently in the English language, which 
· children should be able to recognize by sight 
Parent- an adult .in a child's life responsible for the child's care; at Family Literacy 
Nights the parent may be a friend or family member who attends instead of a parent 
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Parent Involvement Programs- programs that aim to increase parent involvement in the 
school and student's education; differs from family literacy program because there is not 
an emphasis on developing a partnership, but on delivering information 
Rich Home Literacy Environment- homes which provide a large amount of valuable 
literacy experiences and resources for children 
Review of Literature 
This review explores parental involvement and family literacy programs. It 
begins with a look at the effects of parent involvement on student achievement. Then the 
difference between parent involvement programs and family literacy programs is 
explored. The next section looks at the successful features of family literacy programs 
that have been able to develop students' reading achievement and family/school 
partnerships. Finally sample cases of family literacy programs are explained and 
discussed. The review will look at two different types of family literacy programs: 
family literacy programs for adults and children and family literacy programs for adults 
only. The successful features and sample cases are used to develop Family Literacy 
Nights into successful experiences for parents and students. 
Parent Involvement 
A number of research studies emphasize the importance of parents in their 
children's lives. Parents have the task and privilege of being a child's first and most 
influential teacher (Albee & Drew, 2000; Beaston, 2000; Danielson, 1997; Fox, 2003; 
Guastello, 2004; Jacobi et al., 2003). The establishment of beliefs, values, and attitudes 
begins before children even enter school. A parent's influence continues after children 
enter school. Most parents' influences on their children last and continue for a lifetime. 
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As educators work to help their students to become successful in school, educators should 
exchange information with these highly influential parents. Many parents have a desire 
to see their child succeed, but parents do not always have the knowledge of ways to help 
(Cline, 2001; Colombo, 2004). Teachers need to realize the strengths that families have 
and bring these strengths into the classroom and build upon them (Colombo, 2004; 
McIntyre, Longwell-Grice, & Kyle, 2002) 
Parents are not just influential in a child's life, but their involvement is positively 
correlated to student achievement. As parents become more involved in their child's 
education, the child is more likely to experience achievement in school (Abadiano & 
Turner, 2003; Anderson, 2000; Brand, 1996; Darling & Westberg, 2004; Jacobi et al., 
2003). "Parent involvement and home factors are more important for student 
achit:vement than are student characteristics, instructional strategies, environmental 
factors, and increased time on academic learning" (Walberg, 1984, as cited in Guastello, 
2004, p. 80). Schools spend a large amount of money and time on professional 
development aimed to improve instructional strategies in the classroom. Schools and 
educators who realize the significant benefits of parental involvement on student 
achievement should also spend time, and possibly money, to increase parental 
involvement and the quality of home environments. Parents are a resource to use as a 
means of increasing student achievement (Abadiano & Turner, 2003; Anderson, 2000; 
Brand, 1996; Darling & Westberg, 2004; Guastella, 2004; Jacobi et al., 2003). 
Along with influencing overall student achievement, parent involvement has a 
positive effect on literacy acquisition and development. Padak and Rasinski (2000) 
published a review of literature using 83 different sources which showed the benefits of 
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family literacy programs for children, parents, families, and the community. A few of the 
benefits of parental involvement included: 
• Children attend school more regularly and are more likely to complete their 
education. 
• Children's overall reading achievement improves. 
• Children's social skills, self-esteem, and attitudes toward school improve. 
• Children's motivation to read increases. 
• Parents' attitudes about education and perception of its values improves. 
• Parents' reading achievement increases. (Padak & Rasinski, 2000, p. 1-2) 
The benefits for children include not only added reading and academic success 
but also social and emotional benefits. The benefits for parents and families are evident 
-in helping child with a support system at home that respects education. 
Other scholars also find that children who come from homes with rich home 
literacy environments are more likely to become successful readers and writers (Morrow, 
1995, as cited in Abadiano & Turner, 2003). These rich home literacy environments 
contain a variety of print in the form of books, magazines, newspapers, notes, etc. These 
forms of print are in abundance for children to experience as they grow up, establishing a 
strong foundation in literacy experiences before they enter kindergarten (Cline, 2001 ). 
These rich home literacy environments are critical before children enter school and 
during their first few years of education to assist in establishing their ability to read. 
Rasinski (2003) states, "If children don't learn to read early in their school careers, it is 
likely they will be behind and stay behind their classmates for the remainder of their 
schooling and beyond" (p. 2). 
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Beyond containing an abundance of print, rich home literacy environments have 
parents modeling reading and writing by participating in these activities in front of 
children, which in all likelihood contributes to children's literacy growth (Cline, 2001). 
Children are observing the most influential person in their life reading and writing, which 
shows a positive belief and attitude towards literacy. These positive attitudes and beliefs 
influence their children's attitudes, beliefs, and literacy development (Beatson, 2000; 
Watson, 2004). 
Parents reading to their children, the most recommended home literacy activity, 
leads to positive attitudes toward reading and reading achievement (Anderson, 2000). 
When parents are talking with their children about these books the children's reading 
achievement increases even more (Anderson, 2000). However, parents may be unaware 
of how to talk to children about books, other types of literacy activities parents can do at 
home, and how influential they are in their child's reading success. Family literacy 
programs distribute this information to parents in an attempt to help their children. 
Telling a parent to read with their child at home is not enough; parents need information 
on how to help (Douville, 2000). 
Differences Between Parent Involvement and Family Literacy Programs 
Family literacy programs establish partnerships through effective communication 
between families and schools about what works well and what is needed for students to 
achieve their best. Traditional parent involvement groups involve schools only 
communicating to parents about how they need to improve in order to help their child 
achieve. 
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McIntyre et al. (2002) acknowledges that family literacy programs need to evolve 
from the traditional views of parent involvement programs where families are being 
taught what they lack. The traditional views of family literacy programs occurs when 
teachers tell parents what they are doing incorrectly at home and tell them how they need 
to change. Families are given a list of items they should and should not be doing at home 
with their children. The teacher is viewed as the source of knowledge in this type of 
parent involvement program. This traditional method can make families feel inferior to 
the teacher and other parents. The families may want to avoid this feeling, and therefore 
may avoid the family literacy program altogether. 
This traditional view of parent involvement programs will not help schools 
develop the partnerships with families they want, because many working class and poor 
families may feel threatened by schools telling them how to raise their children. Family 
literacy programs need to validate and recognize what parents are already doing in their 
homes as helpful (Brand, 1996; Corso et al., 2001; Danielson, 1997). Family literacy 
programs can provide opportunities for families to share with each other ideas and 
activities that their families enjoy doing together and have found helpful. Family literacy 
programs find families' strengths (Colombo, 2004; Friedberg & Segel, 1997). These are 
activities that families enjoy and are more likely to duplicate because they are approved 
by another parent in their child's class. Parents should also be given the chance to bring 
questions with them to the group and teacher that they would like help problem solving. 
Many parents bring questions to me at conferences but being able to get suggestions from 
numerous people would be more helpful. These discussions need to be established in a 
safe environment where parents feel comfortable sharing their ideas and concerns with 
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other families (Cline, 2001; Corso et al., 2001; Friedberg & Segel, 1997; McIntyre et al., 
2002; Nistler & Maiers, 2000). 
Successful Features of Family Literacy Programs 
Many successful family literacy programs involve parents in the planning process 
(Cassidy et al, 2004; Cline, 2001; Cook-Cottone, 2004; McIntyre et al., 2002; Morrow & 
Young, 1997; Nistler & Maiers, 2000; Ortega & Ramirez, 2002). Parents are able to help 
determine which curriculum would best fit their families' needs. Parents need the 
opportunity to express concerns they already have about ways to help their children read 
successfully. Parents will become more effective in helping their children at home over a 
longer period of time when they help determine the content of the program (Epstein, 
1992, as cited.in Cassidy, et al. 2004). 
Involvement of parents in the planning process should also help schools provide 
programs that are developed according to the families' community, culture, and 
environment which is another feature of successful family literacy programs (Beatson, 
2000; Cook-Cottone, 2004). Family literacy programs must provide the families with a 
comfortable setting where their needs can be met. If communication barriers exist, they 
should be addressed to benefit all parents. Families will feel respected when their values 
are considered when planning the program. Many family literacy programs exert extra 
effort to plan family literacy programs that were sensitive to the participants' culture and 
responsive to the specific literacy needs of the community (Cassidy et. al., 2004; Cline, 
2001; Colombo, 2004; Friedberg & Segel, 1997; McIntyre et al., 2002; Morrow & 
Young, 1997; Nistler & Maiers, 2000). 
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The method in which new activities are presented to the parents also needs careful 
consideration to ensure the success of the family literacy program. A format should be 
provided that will help parents become more successful in replication of the activities at 
home. Many family literacy programs try to keep the evening interactive and provided a 
format where activities and strategies are modeled and then parents had the opportunity 
to practice with their child (Colombo, 2004; Corso et al., 2001; McIntyre et al., 2002; 
Morrow & Young, 1997; Nistler & Maiers, 2000; Ortega & Ramirez, 2002). For 
example, Corso et al. (2001) began the evening with a discussion of activities parents 
could feel proud they were already doing at home with their children. The teacher then 
presented a brief description of a new activity and modeled it for the parents. Then the 
parents and their children had an opportunity to perform the activity together in the 
classroom. The evening ended with a short question-and-answer session between parents 
and teachers. This program setup allowed parents the opportunity to practice the activity 
immediately under the supervision of a teacher. Parents could ask questions as they arose 
during this practice session and subsequently feel more confident in their ability to 
replicate it when they returned home. 
Successful family literacy programs also provide families with resources to 
participate in family literacy activities at home. Teachers can help provide a variety of 
reading materials for the children to read at home with their parents. Many family 
literacy programs provide free supplies or books for participation (Cassidy et al., 2004; 
Cline, 2001; Corso, et al., 2001; Fox, 2003; McIntyre et al., 2002; Morrow & Young, 
1997; Ortega & Ramirez, 2002). This provides resources for families as well as an 
incentive for attending. Helping parents who speak little or no English find resources is 
especially important (Gilliam, Gerla, and Wright, 2004). Teachers can provide ways to 
help these parents work with their children, or even help these parents find support to 
learn English, if they so choose. Neuman, Caperelli, and Kee' s ( 1998) review of 
successful family literacy programs showed that successful programs provided parents 
with any additional resources needed in terms of additional education and career 
development. 
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Successful family literacy programs have teachers and personnel implementing 
the program based upon research and experience. Teachers need to share well-researched 
information with parents that will benefit children's literacy development (Cook-Cottone, 
2004). The teacher needs to ensure the information provided matches the needs of 
students and the school's literacy program (Darling, 2005). The time teachers and 
personnel take to develop and deliver a program is essential in a successful family 
literacy program. The delivery time needs to be used effectively and filled with a 
valuable curriculum. The teacher's responsibilities also include setting the stage for 
developing positive attitudes towards literacy by modeling how to be enthusiastic and 
motivating. 
The teacher's role in creating a safe, positive and enthusiastic environment for the 
family literacy program is another feature of success. Family literacy programs that 
allow time for socializing and an opportunity for families to become comfortable 
experienced success (Cline, 2001; Corso et al., 2001; Friedberg & Segel, 1997; McIntyre 
et al., 2002; Nistler & Maiers, 2000). The socializing among families will help families 
build social networks of support that may exist beyond the family literacy program 
(Abadiano & Turner, 2003; Nistler & Maiers, 2000; Neuman et al., 1998). In addition, 
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family literacy programs need to create an environment that families will enjoy attending. 
Some parents may have had previous experiences with school that were negative, which 
may create a barrier to getting these families to participate (Anderson, 2000; DeBruin-
Parecki & Paris 1997). Opportunities for families to have positive school experiences 
help develop the partnerships between school and parents needed to raise successful 
children. 
Successful family literacy programs communicate to parents the importance of 
their role in their child's literacy development (Biggam, 2003; Friedberg & Segel, 1997). 
Parents should be led to understand why they are spending the extra time to learn new 
strategies. The emphasis on the importance and the impact of parental involvement on 
student achievement will help make the curriculum more meaningful to everyone 
involved. A connection should also be made to the school's literacy program (Albee & 
Drew, 2000; Colombo, 2004; Morrow & Young, 1997; Nistler & Maiers, 2000; Ortega & 
Ramirez, 2002). Parents need to be made aware of the expectations of schools' literacy 
programs (Guastello, 2004). 
To ensure the quality of family literacy programs, a form of evaluation is 
required. Interviews, surveys, questionnaires, and journals are methods of evaluation 
used in many family literacy programs (Cassidy et. al., 2004; Cline, 2001; Colombo, 
2004; Cook-Cottone, 2004; Friedberg & Segel, 1997; Gilliam et al., 2004; Guastello, 
2004; McIntyre et al., 2002; Morrow & Young, 1997; Nistler & Maiers, 2000). This 
gave the opportunity for participant feedback. This feedback was used to measure the 
success of the program. The information may also be evaluated to aid in development of 
subsequent sessions of years of the family literacy program. 
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A variety of additional features are noted as contributing to the success of 
different family literacy programs. These additional features include availability of child 
care, non-school location, refreshments provided, personalized recruitment, 
transportation provided, funding provided, appropriate schedule and frequency of 
sessions (Abadiano & Turner, 2003; Biggam, 2003; Cassidy et. al., 2004; Cline, 2001; 
Darling & Westberg, 2004; DeBruin-Parecki & Paris, 1997; Enz, 1995; Fox, 2003; Jacobi 
et al., 2003; McGahey, 2005; McIntyre et al., 2002; Nistler & Maiers, 2000; Watson, 
2004). These features are all part of the family literacy programs because they met the 
needs of the participates and the design of the family literacy program. 
Family literacy programs develop a trusting partnership between parents and 
teachers. Family literacy programs allow parents and teachers to express 'their common 
goals for developing students' literacy skills and become more comfortable with each 
other (Albee & Drew, 2000; Biggam, 2003; Corso et al., 2001; McIntyre et al., 2002). 
Students' educations succeed because of this long-lasting, home-school partnerships 
(Cline, 2001). 
To sum up, the successful factors of family literacy programs include: 
• Having a non-traditional approach, where parents are not told what they are doing 
at home incorrectly, but family's strengths are discovered and expanded upon 
• Involving parents in planning the curriculum for family literacy programs 
• Responding to the needs of the families as well as families' community, culture, 
and environment 
• Presenting new activities in a way where it is modeled, families have an 
opportunity to 'practice' the activity, and families have the opportunity to ask 
questions 
• Providing resources for families, which may include supplies, books, support, 
information, adult education, or career development 
• Having effective and enthusiastic teachers or leaders planning, organizing and 
facilitating the program that is well- researched and fits the needs of the school 
district 
• Providing safe and positive learning environments which encourages families' 
desire to attend 
• Emphasizing the importance of a parent's role to a child's success 
• Using a form of evaluation to give participants the opportunity to provide 
feedback and as a way to measure the success of the family literacy program 
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• Including any of the following services to meet the participant's needs: child care, 
a non-school location, refreshments, personalized recruitment, transportation, 
funding, and an appropriate schedule for the participants 
Fox (2003) wrote that a successful family literacy program is one that strives to 
meet the needs of the population it is serving and that one formula does not exist. The 
goals and needs of the students, families, and community should be the foundation of 
plans for any family literacy program. 
Successful Family Literacy Programs 
Three different types of family literacy programs were identified by Nickse (cited 
in Cassidy et al., 2004): 1) those that are conveyed to adults and children, 2) those that 
21 
are conveyed to adults only with expected benefits to children, and 3) those that are 
conveyed to children only with expected benefits to parents. Numerous family literacy 
programs involve working with parents to improve their literacy skills in hopes of better 
developing their children's success at school. The first two types of family literacy 
programs work more directly with the parents to increase parental involvement which is 
the focus of my project. In the following, I will review studies of the first two types of 
family literacy programs. 
Family literacy programs for adults and children 
Albee and Drew (2000) wrote an article describing a parent involvement program 
aimed at involving 85% of parents in a Write Night. The Write Night was held three 
nights a year for each of three grade levels: preschool, kindergarten and first grade. Each 
night was 1 hour and 30 minutes long. Parents and children attended the Write Night, 
created by three classroom teachers, at the elementary school library. Each Write Night 
contained three centers, where a different type of book was being created. The creation 
of a book was used as a way for parents to model excitement toward the writing process, 
create something the child can read and take home, allow for interactions between parents 
and child, develop the child's literacy, and give parents ideas on ways to help with the 
writing process at home. Parents and children created a book which was then taken home. 
A copy of the book was also kept at school. The families attended one center each night 
and, after attending the three Write Night sessions, had completed each center or type of 
book. If parents were unable to attend, they were allowed to attend a night for a different 
grade level or come to school during the day to make the book with their child. Parents 
were informed of the Write Night dates at the beginning of the school year and reminders 
were sent home the day before the Write Night. The first two years the program had 
100% participation from parents. 
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Cline (2001) wrote about a family literacy program called Reading Parties. It was 
funded by the federal government through Even Start and Title I. Foundation and grant 
monies were also used. The goal of this program was to help families expand their 
knowledge, skills, and resources needed to create a rich home literacy environment. In 
this program families were given free literacy information, books, and educational 
supplies by hosting or attending a Reading Party. Reading Parties were hosted by 
families who invited their family and friends to their home for an hour with Cline. Each 
Reading Party started with an icebreaker activity, followed by choral reading, a parenting 
session and a closing activity. Light refreshments and a sharing period concluded each 
party. An evaluation of the party and an opportunity to sign up to host a party were also 
completed by parents at the end. The information for parents was available in Spanish or 
English. Children were allowed to attend at the discretion of the hosting family. Each 
reading party contained a different curriculum, so families could attend more than one 
reading party and obtain different information. 
Colombo (2004) described a program, Parent Partnership for Achieving Literacy 
(PAL), that strived to improve the relationships between teachers and culturally diverse 
parents, who predominately spoke only Spanish. PAL tried to increase parents' 
knowledge of school literacy practices and increase teachers' awareness of the strengths 
of culturally diverse families. The community received government funding to develop 
the 3 year program which was responsive to the community needs. Families with preK-3 
grade students were notified about the program through flyers and phone calls. The PAL 
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program was in a centrally located area and available two nights a week for 2 hours. 
During these Family Literacy Nights, English as Second Language support and 
homework was available. Family Literacy Nights contained modeling and hands-on 
experiences with literacy practices. During the 3rd year, 25 parents and 45 students were 
attending these available programs. Interviewed parents indicated improvement in 
students' reading and math skills and increased parent participation as a result of the 
program. Another aspect the PAL program included was professional development for 
teachers which focused on the strengths of culturally and linguistically diverse families. 
A family literacy program written about by Cook-Cottone (2004) involved parents 
training to become mentors in an urban, Northeastern elementary school. Through a 
partnership between the college, community, and school a family literacy program was 
written and funded. Teacher education students volunteered to assist with obtaining 
results from families through surveys, completing student assessments on phonics and 
sight words, and assisting with the weekly sessions. Each session had two parent mentors 
who had previously attended 4 total hours of training in read-alouds, decoding and 
phonics, sight words, and creative expression. These parents were paid for their training 
and attendance to all sessions. The family literacy program met weekly for 10 weeks. 
Three of these 10 week sessions were held during 2 semesters with 48 families 
participating. Two sessions were held after school and one was held in the evening. One 
session was designed for bilingual students. Students in attendance were between the 
ages of 7 and 12. Surveys given to parents before the sessions indicated that parents 
wanted ideas for specific strategies to help their children. The teacher education students 
and parent mentors provided these strategies through a curriculum that was based on 
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research and provided support and practice for families to try the strategies during the 
sessions. All of the parents who responded to the survey after the sessions reported an 
improvement in their children's and their own literacy skills. Seventy"'.seven percent of 
participating families attended almost all 10 meetings. 
Corso, Funk, and Gaffney (2002) were teachers whose students' parents showed 
interest in reading during conferences at the end of the first quarter. The parents had 
many questions about decoding strategies to help their students when they were reading 
at home. So the teachers created a family literacy night with the goals of increasing 
parent participation and knowledge of literacy. Grant money was used to purchase take-
home books for students, gift certificates to local book stores, and refreshments. The 
entire night lasted 1 hour and 30 minutes. For 45 minutes of this time children were 
taken to another room and involved in an engaging activity with two teachers. The 
parents started with a discussion of literacy activities they were already participating in at 
home. Then parents were introduced to a decoding strategy they could use at home with 
their children. The strategy was modeled, and then parents had the opportunity to 
practice it with their children. A question and answer period was held at the end before 
refreshments were served. The teachers noted that 6 weeks after the family literacy night 
children were returning take-home books more consistently to school in order to receive 
new books to take home. The teachers also noticed the children seeing themselves as 
readers. Finally the teachers noted plans for another family literacy event. 
Fox (2003) writes about a family literacy program in Colorado called a Family 
Reading Celebration. The program began in 1988 in Denver and was replicated 
throughout Colorado beginning in 1997. Grants were given through the Parents and 
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Reading Committee of Colorado. The Family Reading Celebration in Denver was 
created to increase interest and motivation in reading, creative writing, and imagination. 
The event was held in a large hotel conference center for 2,500 parents and children. 
Families were made aware of the annual event through flyers. Families paid a $15 
registration fee and received many brochures and information. Children received an age-
appropriate book autographed by the author. Families were able to attend two sessions 
during the event. The sessions involved active participation and were led by professional 
performers. Book authors, poets, storytellers, teachers, and actors were examples of 
some of the performers. Evaluations filled out by families showed many families 
attended subsequent years, which showed the success of the program. 
McIntyre et al. (2002) developed a family literacy project with a large urban 
school district containing many low-income families "to build on families' knowledge 
and interests and to teach specific ways families can assist their children with literacy" 
(p. 3). The project was funded by a grant from the local state attorney general's office. 
The teachers in the school were involved with the planning and hosting of the family 
literacy events. The family literacy project was entitled, FAB:ulous! (Families And 
Books: Using Literacy Opportunities to Unleash Success!). The project consisted of 
evening sessions seven or eight times a year for 2 years. Food was provided along with a 
book for the child each night the family attended. The curriculum was based on 
discussions held with parents about their interests and needs. Parents and children were 
initially separated for different activities, but based on parent responses, the events were 
modified to allow for parents and children to participate together. The events were also 
made more interactive based on parents' feedback. Teachers indicated more positive 
attitudes toward literacy from parents and children after this project. 
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Morrow and Young (1997) conducted a study among two first, two second, and 
two third grade classrooms in an urban school. One classroom at each grade level 
received only the school program, while the other classroom received the school program 
and a family literacy program. The family literacy program's goals were to provide a 
"home-school literacy connection program that [was] sensitive to diverse cultures by 
using the resources already within the family" (Morrow & Young, 1997, p. 736) and 
provide parents with literacy strategies. Families involved in the family literacy program 
attended monthly group meetings, attended monthly one-on-one mentoring with 
undergraduate education students, and kept a weekly record ofliteracy activities 
completed. Families were provided with materials to complete activities at home that 
were similar to activities completed in the classroom. These activities were introduced 
and modeled to parents at the monthly meetings. Parents were then given opportunities 
to practice the activity with their children at these meetings. These activities met the 
goals of parents expressed in interviews prior to the beginning of the program. At the 
end of the program, children indicated that they were reading more often during their free 
time. Parents noted feeling more comfortable coming to the school and more confident 
in their ability to help their child. Teachers articulated a greater interest in reading and 
writing among their students and an improvement in some students' literacy skills. 
Differences were revealed in this study among the two groups and their literacy 
achievement. Students who received the school program and the family literacy program 
performed better on a variety of achievement measures, including story retelling, story 
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rewriting, and probed comprehension. Interviews and multiple choice assessments 
showed families which had the family literacy group were participating in more family 
activities together than families that just had the school program. Morrow and Young 
expressed parents' difficulty in participating because of other responsibilities with work 
or childcare, and, therefore, the program did not experience full participation from all 
parents. Morrow and Young attributed the success of this program to the collaboration 
that existed between parents, teachers, and children. 
Nistler and Maiers (2000) developed a program for an urban elementary school 
with a year-round school calendar. The research covered 2 years of the family literacy 
program which focused on developing parents' awareness of the importance of their role 
in developing their child's literacy. First grade students came to school on Fridays for 2 
hours and 45 minutes with a parent during the school's breaks. The breaks were during 1 
month in the fall, 1 month in the spring and 2 weeks in the winter. The 1st year contained 
13 sessions and the 2nd year contained 15 sessions. During these events the families 
participated in the classroom's daily routines, cooperative group poem activities, food 
preparation activities, and literacy centers. These literacy activities were modeled to 
provide examples of activities that could occur in the families' homes. Child care and 
transportation were provided. Parents were allowed to bring younger children to 
participate in the events as well. Participation was above 94% both years. During 
interviews and through observations, parents expressed more confidence in their abilities 
and understanding of their important role as a parent to provide their children with a rich 
home environment. Parents also felt they had learned about the school expectations. 
28 
Ortega and Ramirez (2002) wrote of a family literacy program implemented 
during the school day for parents to attend and experience their child's classroom. The 
goal of the program was to get parents "constructively [involved] in their children's 
learning process" (Ortega & Ramirez, 2002, p. 727). The parents were explicitly taught 
in 10 minute mini-lessons an activity and given 30 minutes to participate and produce a 
product with their child. The activities were based on what was occurring in the 
classroom and the needs of the students. The families received a homework pack of 
school supplies at the first event attended and received a free book at every event · 
attended. The events were held twice a month, once during the first 45 minutes of the 
school day and once during the last 45 minutes of the school day to encourage parent 
participation. An additional session was held every other month in the evening for 
parents who could not attend during the day. Parents received invitations to the events. 
Younger children were allowed to come and participate with parents. The participation 
of all but 4 students' parents in one or more sessions was considered a success because of 
the low parent involvement in the past. The evaluations filled out by parents at the end of 
the events also indicated objectives set by the teachers at each event were met highly or 
very highly. Teachers noted an increase in parents' knowledge after the sessions. Ortega 
and Ramirez also observed parents feeling more comfortable in the school and stronger 
parent-teacher partnerships. 
Family literacy programs for adults 
Cassidy et al. (2004) created a family literacy program with a goal of working 
with low-income parents to improve their literacy skills in order to benefit their children. 
The program was offered to 42 parents or caregivers who received one-on-one instruction 
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from a paid graduate assistant. Seventy percent of the parents spoke a language other 
than English, usually Spanish. The children of the program's participants attended a 
university laboratory school and were between the ages of 3 and third grade. Parents 
were referred to the 15 week program by their child's teacher or another parent. The 
parents and graduate assistant were expected to meet for 1 hour a week, but they usually 
met more than that. Eighty-five percent of the parents attended the program throughout 
the semester, a substantially high number for this type of family literacy program. Based 
upon parents' responses through surveys and interviews, Cassidy et al. concluded the 
benefits of the program were parents reading more individually and with their children. 
Also parents had the skills needed to help their children with homework, and the parents 
felt more self-confident about themselves and their abilities. 
Friedberg and Segel (1997) wrote about a family literacy program they started in 
1987 for low-income parents. The program, called Read-Aloud Parent Clubs, was 
developed to provide parents with information, materials, skills and encouragement to 
provide a rich home literacy environment for their children. Parents met weekly for 8 
weeks with a trained facilitator. The first session began with an emphasis placed on the 
importance of early literacy development. Parents were involved in an active learning 
model of "do, reflect, evaluate, and plan." Parents would share about their past week's 
experiences and become involved in an activity each week. The sessions were held in a 
variety of locations. The parents were given support, modeling and materials needed to 
create a daily routine of reading to their children for at least 15 minutes. Parents were 
given a calendar to mark the days they read with their children and an optional journal to 
fill out with the children's responses to the story time. Child care and refreshments were 
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provided. The use of flyers for recruitment was found ineffective, so word of mouth was 
relied upon. At the end of the program parents shared enthusiastic responses to the 
program, especially the story time part of the program. Susan Neuman evaluated the 
program in 1995 and wrote in an unpublished report, "Parents clearly developed an 
awareness of early literacy development as well as the ways it may be promoted in the 
home." (Friedberg & Segel, 1997, p. 134). 
Project ROAR (Reach Out And Read) was developed by Gilliam et al. (2004) to 
provide parents of kindergarten children with home literacy activities. This family 
literacy project was funded by the local university and held at an elementary school 
library in a predominately Hispanic elementary school. Parents were given $10 for each 
session they attended. If the parents attended all 10 monthly sessions, they received a 
$25 bonus at the last session. The researchers were the primary instructors and provided 
activities at each session to parents that would assist their children. Child care was 
provided for the kindergarten children and their siblings. The sessions lasted 2 hours. 
Parent interviews and logs collected at the end of the sessions indicated many positive 
results. 
• Parents reported a more positive attitude toward reading in their children. 
• The parents had developed confidence in their skills as parents. 
• Fifty percent of the parents had turned off the TV for reading time. 
• All the parents were reading to their children more. 
• Parents indicated that they would attend additional session if offered. (p. 232) 
The program was not offered again in this capacity, but teachers at the elementary school 
did offer similar programs. 
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Guastella (2004) developed Project TIE (Training Innovative Educators), a 
scho~i-wide initiative created along with a university colleague. Project TIE was funded 
by No Child Left Behind in order to improve literacy and math instruction and 
achievement. Guastella focused on the literacy component of this initiative. Parents 
from ten K-8 schools in New York City participated. The schools were located in the 
inner-city and contained a low-income, multiethnic population. Parents attended four 
workshops on topics determined by parents' requests and concerns. The first workshop 
focused on standards, expectations, strategies for reading to their children, questioning 
techniques, and the reading-writing connection. The second workshop had the parents 
participating in the writing process used in their children's classrooms. The third session 
focused on writing assessments. The final session introduced computer programs that 
could motivate children to write. In questionnaires collected 10 months after the 
workshops, parents indicated more positive attitudes in their children toward writing. 
Parents also felt more confident in their ability to help their children with writing. 
The achievements of these previous family literacy programs to build effective 
partnerships among teachers, schools, and families and to strengthen student literacy 
achievement has led to the development of a family literacy program that meets the needs 
of the families in my first grade classroom. This family literacy program will focus three 
Family Literacy Nights that draw on the successful features ofother family literacy 
programs in order to experience success. 
The Project 
Procedures to Develop the Project 
The concept of Family Literacy Nights began with the goal of developing 
families' knowledge of ways to increase literacy through activities at home and 
developing partnerships with parents to help children succeed. The concept grew as 
research about the benefits of parental involvement and family literacy programs was 
reviewed. The concept of Family Literacy Nights seemed to fit my needs for the 
classroom and my teaching practices. 
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As the development and planning for my Family Literacy Nights project began, 
the factors that other family literacy programs used to create a successful program were 
drawn upon to develop another successful family literacy program. My Family Literacy 
Nights would focus on most of the factors used in successful family literacy programs. 
Beyond the development of a family literacy program which contains factors 
researched from other successful family literacy programs, I decided to expand on 
previous research to have participants in family literacy programs determine if these 
factors were actually important to the success of a family literacy program. Previous 
evaluations had focused on researchers determining if the family literacy program was a 
success, but the evaluation as a part of my Family Literacy Nights focused on the parents 
evaluating the effectiveness of different factors previous family literacy programs noted 
as part of their success. 
Based on the importance of parents being a part of the planning process, a 
questionnaire (Appendix A) was sent to parents of both participating first grade 
classrooms during the planning process of Family Literacy Nights. The purpose of this 
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questionnaire was to aid in the development of Family Literacy Nights and make it 
purposeful and convenient for families according to their needs and schedules. The 
questionnaire asked parents about the best available times and dates to accommodate 
families' busy schedules. The questionnaire gave parents a list of topics to choose from 
as the focus of each Family Literacy Night. The three top topic choices provided the 
topics for each Family Literacy Night. 
The responses to this questionnaire (see Appendix B) were necessary for the 
development of Family Literacy Nights that were responsive to families needs (Cassidy 
et al, 2004; Cline, 2001; Cook-Cottone, 2004; McIntyre et al., 2002; Morrow & Young, 
1997; Nistler & Maiers, 2000; Ortega & Ramirez, 2002) and shared researched-based 
literacy activities with families (Cook-Cottone, 2004). Forty-seven percent of the 
questionnaires were returned. The two times most highly selected were 4:00-5:30 p.m. 
and 6:00-7:30 p.m. Monday and Thursday were selected as the two most highly selected 
days. Family Literacy Nights will be held during a variety of combinations of these times 
and days to try to allow for families to attend at least one Family Literacy Night. The 
topics selected most often by families were comprehension, everyday literacy activities, 
games, spelling and writing. Since there were only three Family Literacy Nights, a few 
of the similar topics selected were combined. The first Family Literacy Night topic focus 
was about writing and spelling. The second Family Literacy Night topic was about 
everyday family literacy activities and games. The final Family Literacy Night topic 
focused on comprehension. Thirty-nine percent of the surveys requested child care, and 
50% of the surveys requested food or refreshments be made available. Child care and 
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refreshments were made available for Family Literacy Nights to accommodate those who 
requested them. 
Procedure for Family Literacy Nights 
Family Literacy Nights were held at a K-4 elementary building in a medium-sized 
town in eastern Iowa. It was a family literacy program developed to increase families' 
use of home literacy activities and to determine the factors adult participants felt were 
beneficial in creating a successful family literacy program. Family Literacy Nights 
occurred over a 2 month period for the students and parents in the two first grade 
classrooms. Students from the two first grade classrooms attended family literacy nights 
with their parents voluntarily. Family Literacy Nights were held in one of the first grade 
classrooms. There were three Family Literacy Night sessions. Each session was 1 hour 
in length. Each family literacy night contained different factors and topics, along with 
assessments of the adults' feelings and attitudes towards the sessions. 
Parents were notified of all three Family Literacy Nights through the use of a flyer 
(see Appendix C) sent home with the first grade students. This flyer informed the parents 
of the dates, times, and topics of the three Family Literacy Nights. This flyer was sent 
home prior to the first Family Literacy Night in an attempt to allow families to adjust and 
plan their schedules in order to attend as many Family Literacy Nights as possible. 
In the days prior to each Family Literacy Night a reminder (see Appendix D) was 
sent home with the first grade students. These reminders provided more details about 
each Family Literacy Night than the previous flyer sent home. These reminders also 
contained a form for families to return stating their intent to attend and the number of 
children needing child care for the event. This form helped the teacher plan enough 
supplies for activities and adults to help with child care. 
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During Family Literacy Nights parents attended with their first grade child. Any 
additional children the parents brought attended child care in other first grade classrooms, 
where adult volunteers watched and entertained these children for the hour. Parents and 
first graders collected any refreshments before selecting a seat for the event. As parents 
and first graders arrived, they had the opportunity to socialize with others. The evening 
began with the teacher giving a brief introduction of the program and herself. Then 
families were informed of the schedule for the evening. The evening continued with a 
short ice breaker activity to help families become acquainted with each other and to give 
the parent and child an opportunity to participate in an interactive activity together. The 
ice breaker activities involved some form of writing to fit with the literacy theme. Then 
parents were introduced to the topic for the evening, including the teacher discussing the 
importance of the topic and parent involvement. An activity (or activities), based on 
research, was modeled for the families. Then the families had the opportunity to spend 
quality time together to participate in the modeled activity. The teacher was circulating 
the room during this interactive time to provide families with positive feedback and 
facilitate when questions arose. The group was then pulled back together for a short 
question-and-answer session. The session ended with a voluntary evaluation. 
Activities for Family Literacy Nights 
At every Family Literacy Night, the teacher used a similar PowerPoint 
presentation to guide the participants through the evening (see Appendix E). The 
PowerPoints gave families an opportunity to receive information in a visual form along 
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with the teacher's verbal information. The PowerPoints allowed directions and main 
ideas·for the activities to remain visible to families during participation times. Along 
with PowerPoints, handouts (see Appendix F) were used during two Family Literacy 
Nights. These handouts provided families with an additional form of visual 
representation, a way to take the information home with them, and an easy collection of 
supplies and directions needed for the activities. 
The first Family Literacy Night's topic was writing. Information was shared 
about the reading-writing connection, developmental spelling, and types of writing 
families can participate in at home. The parents and children created a book 
(Appendix G ) together. The parents worked on providing their children support to help 
with their development of ideas and their developmental spelling. The purposes of this 
activity were to provide the opportunity for parents to discover the connection between 
reading and writing, for the children to create a book that they could take home and read, 
for the children to learn concepts about print and to develop knowledge of words and art, 
and for the families to have a meaningful experience without interruptions (Church, 
2005). 
During the second Family Literacy Night the topic was literacy activities and 
games. This Family Literacy Night provided families with a variety of activities they 
could participate in at home, with the activities having a connection to phonemic 
awareness and phonic skills. Phonemic awareness and phonics instruction improves 
children's word reading, word recognition, reading comprehension, and spelling 
(Darling, 2005). The night began with an introduction to six activities they could 
participate in at home to help their children learn high frequency words (See Appendix F: 
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Family Literacy Night Handouts). These activities coincided with the school district's 
first grade benchmark of being able to identify high frequency words from the first grade 
reading series. Students also participated in two activities: Sound Wheels (Appendix H) 
and Five by Five (Appendix I). Both of these activities are examples given by Johns and 
Lenski (2005, p.522) of family activities students can do at home to develop their word-
solving skills by recognizing words, being able to take words apart, and being able to put 
words together. 
The final Family Literacy Night's topic was comprehension. The third Family 
Literacy Night was scheduled for the second day the students returned after winter break. 
This date could have been easily forgotten by parents, so the same presentation was held 
on two different dates to better accommodate families' schedules. During this evening 
the activity focused on the parents and children reading together. Information was 
provided about ways to develop comprehension by participating in a variety of before, 
during, and after reading activities or discussions (See Appendix F: Family Literacy 
Night Handouts). The activities were modeled before each stage, so the parents and 
children had the opportunity to practice before the next group of activities was revealed. 
Then parents and children had ample time after all the activities were modeled to practice 
with additional stories. The "before reading" activities focused on having students make 
predictions and activating their prior knowledge on the topic. The "during reading" 
activities included strategies such as visualizing, predicting, and discussing characters. 
Suggestions for "after reading" activities included creating a new ending, retelling the 
story from another character's point of view, and illustrating a favorite part. When 
parents participate in discussions with their child during reading about the book, the child 
will achieve higher reading achievement than just parents and children reading a book 
without discussion (Anderson, 2000). 
Evaluation of Family Literacy Nights 
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Family Literacy Nights used two different methods of evaluation. Both methods 
were voluntarily completed by the parents participating in Family Literacy Nights. The 
goals of the evaluation were to discover (a) if parents felt the event was successful, (b) 
suggestions for subsequent Family Literacy Nights, and (c) what factors parents felt were 
beneficial for a successful family literacy program. 
The development of these evaluations required approval by the university's 
Human Participants Review Committee. Family Literacy Nights included students and 
families from my own classroom this school year. The threat of coercion was a concern. 
To prevent coercion, families from both first grade classrooms in the building were 
allowed to participate in Family Literacy Nights. Participation in the evaluation was 
completely voluntary. All evaluations were kept confidential. Reducing coercion, 
having volunteer participation, using no identifying information on the evaluations, and 
keeping responses confidential were a few of the steps taken in order to collect data that 
was reliable. For the evaluations parents were given the information needed for them to 
make decisions about their voluntarily participation (see Appendixes J and K). 
One method of evaluation was a survey (see Appendix L), which any adult 
participating in a Family Literacy Night could have volunteered to complete. This survey 
was completed each of the nights. The survey form was slightly modified for the 
different topics covered during each Family Literacy Night. The survey asked parents to 
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evaluate the effectiveness of a variety of factors present during the literacy night. No 
names or other identification were used on these surveys. Surveys were placed in a 
covered box when completed to avoid participants viewing others 1 surveys. The teacher 
left the room during the completion of the surveys to remove possible feelings of 
coercion. 
The other method of evaluation was a phone interview (see Appendix M) for 
parents participating in a Family Literacy Night. The phone interview was only open to 
parents of children not in my classroom, in order to eliminate any feelings of coercion. 
Parents from the other first grade classroom were only in attendance for the first Family 
Literacy Night. The phone interviews were conducted approximately 2 months after this 
first Family Literacy Night. Three parents volunteered to participate. Parents were asked 
questions similar to the survey, but the interview provided more of an opportunity for 
adults to express more in-depth and reflected responses. Answers to the interview 
questions were recorded in writing by the researcher during the interview. 
Once all the data was gathered, the information was analyzed to find common 
factors families felt were important to creating a successful family literacy night. The 
success was determined by whether parents felt they gained information that they could 
use to help develop their child's literacy through literacy activities at home. 
Discussion of Results 
Family Literacy Nights had 80% of the students from my classroom attend at least 
one Family Literacy Night, with 100% participation in at least one Family Literacy Night 
from the students who attend remedial reading. Twenty-one percent from the other first 
grade classroom attended at least one Family Literacy Night. Twenty different students 
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attended Family Literacy Nights with a total of 30 students in attendance during the four 
nights. Twelve students attended one literacy night topic, 6 students attended two Family 
Literacy Night topics, and 2 students attended all three Family Literacy Night topics. The 
final Family Literacy Night was offered on two different dates to better accommodate 
families' schedules. Therefore, throughout the four Family Literacy Nights a total of 39 
parents were in attendance, with 25 moms, 13 dads, and 1 grandmother. 
Twenty-nine surveys were filled out by parents who attended Family Literacy 
Nights. Three different parents, 1 mother and 2 fathers, participated in phone interviews. 
The survey results indicated that responding parents felt Family Literacy Nights were 
successful. One parent wrote, "This is a great idea to have because it helps me 
understand my child's learning habits.'' All parents who completed the survey felt they 
were more effective in their ability to help their child with literacy activities at home after 
Family Literacy Nights. Two of the interviewed parents indicated they felt more 
. effective after Family Literacy Nights. The third interviewed parent had already felt 
effective in the skills prior to Family Literacy Nights, but thought they were "good and 
appropriate" ideas. Ninety-three percent of the parents completing the survey also felt 
the information provided reinforced some activities they already participate in at home, 
and 85% of parents completing the survey felt they had learned something new or 
different from Family Literacy Nights to participate in at home. Their comments on the 
new or different ideas they learned included the importance of reading more, ways to 
help with writing, a better understanding of their child's reading and writing, specific 
games to participate in at home, and ways to discuss stories with their child. Two of the 
interviewed parents reiterated the idea of reading more and setting aside a regular time to 
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work together. Specific comments from the surveys included "Devote more time to 
reading, less time with TV", "Allow her to be more independent-sound out [words] first 
[before providing help]", "Understand how my child writes", "Play more games when 
practicing the sight words instead of just reading them.," and "Before we read together 
[we] can look at a picture and predict what can happen." 
Parents participating in the survey felt very favorable towards the different factors 
that were selected for them to evaluate in helping them learn the topics for Family 
Literacy Nights. Every factor except for one received all "strongly agree" or "agree" 
markings. The factor of feeling the benefits from being able to participate in the planning 
process of the dates, times, and topics was the only factor that received a "disagree" 
marking, and this was from only one parent. One interviewed parent felt that the 
questionnaire process was a nice "courtesy" provided. All of the responding parents 
"strongly agreed" on the value of handouts used during the final three Family Literacy 
Nights. The following factors seemed most beneficial, as viewed by the parents 
participating in the survey, because 90% or more "strongly agreed" with the helpfulness 
of the factors: 
• The first grade student was present for Family Literacy Nights. 
• The family would be able to participate in the topic or activity at home. 
• The activity was interactive/hands-on. 
• The teacher(s) were knowledgeable and helpful. 
• A fun and safe environment was created. 
• Time was provided for questions. 
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Two factors, having the strategy modeled with time to practice and being able to 
evaluate, were rated "strongly agree" by 76% responding parents. Thirty-eight percent of 
responding parents indicated a "strongly agree" rating and 48% responded with an 
"agree" rating for being able to be involved in the planning process of selection of topics, 
dates, and times. 
Other factors received more varied ratings. Fourteen percent of the responding 
parents indicated they would be unable to attend if child care was not available. Three 
percent of parents completing the survey responded that they would not have attended if 
refreshments (small snack and beverage) were not available. All of the parents 
responding to the question indicated they appreciated the option of having the final 
Family Literacy Night topic offered two nights. Only 1 parent indicated an ineffective 
part of the evening. This parent felt the objectives during the first Family Literacy Night 
were unclearly stated. In response to this suggestion, on subsequent Family Literacy 
Nights, the teacher clearly stated the objectives at the beginning of each evening. Only 
10% of responding parents felt they had the opportunity to establish relationships with 
other families during Family Literacy Nights. Family Literacy Nights had used the time 
parents and children attended for time to spend together, instead of interaction time 
between families. Only 1 parent indicated an intention not to attend the next Family 
Literacy Night, however, this was indicated during the final night. 
All the interviewed parents felt that having the strategy modeled, time to practice 
with their child, hands-on activities, an effective teacher, safe and enjoyable environment, 
and a questioning period were helpful. Two parents stated that the involvement of the 
first grade child was a good addition. One of these parents went on to share positive 
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feelings about the opportunity to participate with his child one-on-one and being able to 
show his child that literacy and school were important. One interviewed parent felt the 
evaluation "wasn't necessary; but it was fine", while another parent thought the 
anonymous factor of the evaluation was important. All 3 interviewed parents expressed 
an appreciation for the opportunity. One parent suggested a future family literacy event 
towards the end of the year and another parent suggested a family literacy night focused 
on study habits that would be beneficial as the student gets older. 
Family Literacy Nights were held four nights on three different topics for 1 hour 
each. Parents were surveyed on their feeling towards the length of time and total number 
of Family Literacy Nights. One parent responded that each Family Literacy Night should 
be longer than an hour; 14% ofresponding parents felt more Family Literacy Nights 
should be offered, and 7% of parents felt a fewer number of Family Literacy Nights 
should be offered. 
An unexpected result of the two night option for the final Family Literacy Night 
was the advantage of smaller group sizes. The smaller group size permitted more 
individual attention to each family from the teacher to meet each family's specific needs. 
One parent commented in the survey, "Mrs. Betts gave us ideas for books to choose that 
my child would enjoy. I like the small group size." 
Many parents were appreciative of the time given for them to participate 
individually with their child. Many children with siblings seemed to enjoy the 
opportunity to have the parents' attention solely focused on them and would simply smile 
when asked about this added benefit during conversations throughout the nights. Many 
responding parents commented that the time with the children was the most helpful. One 
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parent appreciated "seeing my child in [the] classroom setting working." Another parent 
enjoyed "sharing time learning with my child" and many others enjoyed reading with 
their child .. This time together was viewed as precious and valuable by everyone 
involved and was considered to be one of the best benefits of Family Literacy Nights. 
Conclusions and Recommendations 
The Family Literacy Nights Program can be considered successful, because it 
effectively achieved its goals of (a) informing parents about research which support 
parent involvement, (b) providing parents with ways to support their child's literacy at 
home, and (c) developing effective partnerships between the school, teacher, and parents. 
Families left Family Literacy Nights feeling more able to help their child through new 
activities learned and more confident in activities already participating in at home. 
As evidenced in my project, Family literacy programs, such as Family Literacy 
Nights, are beneficial to students. "Family literacy programs are about opportunity, 
support, and hope." (Neuman et al., 1998, p. 251 as cited in Abadiano & Turner, 2003) 
Family literacy programs give families, schools, and teachers the opportunity to establish 
partnerships that will help students to succeed. Family literacy programs can provide 
parents with activities they can participate in at home that will increase a parent's 
interaction with their children, a strong indicator of a student's literacy success (Douville, 
2000). 
Family Literacy Nights found similar important factors that are needed to make 
the family literacy program successful as previous family literacy programs. The factors 
Family Literacy Nights parents found as most beneficial were (a) having a non-traditional 
approach that built on families' strengths, (b) enlisting effective teacher( s) to organize 
and facilitate a program that meets the school districts standards and benchmarks, ( c) 
providing a safe and positive learning environment, ( d) having the child present for the 
event, (e) providing time for questions, (f) providing parents with interactive/hands-on 
activities they can participate in at home, and (g) having small group sizes to provide 
more individualized attention. Parents participating in the surveys and interviews also 
noted the following as additionally helpful factors: being involved in the planning, the 
modeling and practice of activities, emphasizing a parent's role ensuring a child's 
success, using a form of evaluation, having child care and refreshments, and planning a 
schedule that fits as many families' schedules as possible. 
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Every family literacy program needs different goals and formats to best meet the 
needs of the different families which they are serving. There is not one family literacy 
program that will work best for everyone. Individual characteristics such as skills 
instruction, issues of access, child care, transportation, community and cultural 
orientation and personal meaningfulness must be considered (DeBruin-Parecki & Paris, 
1997). Family literacy programs should build on factors previous family literacy 
programs have found successful, while considering the individual characteristics of their 
families, schools, teachers, and communities. Once established, family literacy programs 
must be under constant evaluation to make adaptations and changes, so the programs can 
best support families. 
In the future, I would like to have a family literacy program that extends 
throughout the school year; not just during a few months of the year. A program that 
lasts throughout the year allows for families and schools to maintain an effective 
partnership all year long (Enz, 1995; McIntyre et al., 2002). By extending the program 
throughout the year, I could cover more literacy topics that would benefit the students' 
literacy. An additional goal for future years of my family literacy program would be to 
find monetary support to provide children with books as an incentive for attending. 
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As I continue to enhance the parent involvement of the families in my classroom, 
I must also remember to be accommodating to parents and the community in which I 
work in order to meet families' needs. With a variety of ways to increase parent 
involvement, I will continue to implement Family Literacy Nights, which will become 
more successful as I revise based on parents' evaluations. I will be open to new ideas and 
opportunities to work with parents to build partnerships. The village needs to be 
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Appendices 
Appendix A: Family Literacy Night Questionnaire 
I am in the planning stages of developing three Family Literacy Nights for parents and their 
first grader. These will be held in December and January. Both first grades will have the 
opportunity to participate in this voluntary activity. Please complete the following 
information and return to the school, so I can plan a night that will best meet your needs. 
Please return by Friday, November 1'7-h. 
Thanks, 
Crystal Betts 
Name: ________ _ Child's Name: ________ _ 
1. The best time for me to attend a family literacy night is (mark all that will 
work): 
__ 4:00-5:30 p.m. __ 6:00-7:30 p.m. 
__ 5:00-6:30 p.m. __ 7:00-8:30 p.m. 
2. The best day for me to attend is (mark all that will work): 
__ . Monday __ Tuesday __ Wednesday __ Thursday 
3. I would like to attend a program on the following topics (choose up to 3 topics): 
__ Comprehension 
__ Decoding Words 
__ Everyday Literacy Activities 
Games 
__ Public Library Usage 
Read Alouds at Home 
-.-selecting Appropriate Books Child Can Read 
__ Spelling 
__ Writing 
__ Additional topic you would like to see ________ _ 
4. I would be interested in child care for additional children: 
Yes If yes, number and ages of children? ______ _ 
No 
5. I would be interest in food or refreshments during the evening; 
Yes __ No 
6. I would be willing to help provide food or refreshments for the evening: 
__ Yes __ No 
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Appendix B: Family Literacy Night Questionnaire Results 
Question Answers Percenta2e Selected 
4:00-5:30 50% 
The best time for me to 5:00-6:30 44% 
attend a family literacy 
night is 6:00-7:30 61% 
7:00"'.8:30 11% 
Monday 72% 










I would like to attend a 
program on the following Public Library Usage 6% 
topics 
Read Alouds at Home 28% 
Selecting Appropriate 
28% 
Books Child Can Read 
Spelling 33% 
Writing 33% 
I would be interested Yes 39% 
in child care for 
additional children No 61% 
I would be interest in Yes 50% 
food or refreshments 
during the evening No 28% 
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Appendix C: Family Literacy Night Flyer 
flark Your Calendar.a 
Upcoming dates, times, and topics for our Family Literacy Nights. 
Family Literacy Nights are an opportunity for your first grader to bring you into school for 
an evening. We prefer parents attend, however if this is not possible, a substitute family 
· member or friend is more than welcomed. 
Monday, December 4 th 
4:00-5:00 p.m. 
Writing 
Monday, December 18th 
6:00-7:00 p.m. 
Literacy Activities and Games 
Thursday, January 4th 
6:00-7:00 p.m. 
Comprehension Strategies 
If these times work for you families, please plan on attending! 
Reminders will be sent out closer to the dates. 
Child care will be available. 
A voluntary research study will be performed at the end of the night. 
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Appendix D: Family Literacy Night Reminder 
oon ·t Firsf orgef 
Who: You and your child 
(If parent cannot attend, you can use a substitute family member or friend.) 
Child's Name: 
What: Family Literacy Night 
Where: Mrs. Betts' Classroom 
Elementary School 
Please enter through doors by the office. 
When: Monday, December 4th 
4:00-5:00 p.m 
Topic: Writing 
Child Care will be available. 
A small snack and drink will be provided. 
A voluntary research study will be performed at the end of the night. 
Please return to Mrs. Betts by Thursday, November 30th! 
----------
We (will, will not) be attending Family Literacy Night with our first grader. (Circle one) 
__ Number of adults attending Family Literacy Night 
__ Number children needing child care 
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Family Literacy Night Reminder: Second Night 
Don't Forget ~ .. ""-'=-
Who: You and your child 
(If parent cannot attend, you can use a substitute family member or friend.) 
What: Family Literacy Night 
Where: Mrs. Betts' Classroom 
Elementary School 
Please enter through doors by the office. 
When: Monday, December 18th 
6:00-7:00 p.m. 
Topic: Everyday Literacy Activities 
*Information will be presented about different activities you can 
participate in at home to help build your child's literacy skills. 
*One-on~one participate with your child in a few of these everyday 
literacy activities. 
Child Care will be available in Mr. Truesdell 's room. 
A small snack and drink will be provided. 
)luntary research study will be performed at the end of the night. 
Please return to Mrs. Betts by Thursday, December 14th! 
Child's Name: ----------
We (will, will not) be attending Family Literacy Night with our first grader. (Circle one) 
_, _ Number of adults attending Family Literacy Night 
__ Number children needing child care 
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Family Literacy Night Reminder: Third Night 
Two Opportunities to Participate in a Family Literacy Nigh1 
about Comprehension!! 
Mrs. Betts' Classroom 
Elementary School 
Thursday, January 4, 2007 
6:00-7:00 p.m. 
or 
Monday, January 8, 2007 
4:00-5:00 p.m. 
• The same information will be presented both nights. 
• Information about ways to make reading at home more beneficial. 
• Child Care will be available only Thursday, January 4th ! 
A small snack and drink will be provided. 
A voluntary research study will be performed at the end of the night. 
Please enter through doors by office! 
Please return to Mrs. Betts by Thursday, January 4th! 
Child's Name: ----------
Please Check One: 
We will attend Thursday, January 4th -
We will attend Monday, January 8th -
We will not be able to attend either night. 
__ Number of adults attending Family Literacy Night 
__ Number children needing child care (Available Thursday, January 4th Only) 
Appendix E: Family Literacy Night Power Point 
First Night 
"' Family Literacy Night: 
Writing 
-Q Ice Breaker 
• Parent-Child Game 
• Parents write this statement on 
index card: "What I love most about 
my child is .. ." 
• I'll read all the responses and the 
children need to guess which 
statement in about them. 
Why writing and making 
a book? 
• Connection between reading and writing 
• Children love reading their own books: it is 
a book they can read! 
• Learn conceJ)tS about print, develop 
knowledge of words and art 
• Meaningful experience to create a book 
together-communication, time together, 
anti help grow 
• f:'•,t.l,(JOOl}W-,_i.,,,_"l..__ ... _._~""'°"-r-.,otrJ.JJ-
Tonight's Schedule 
• 10-minute ice breaker 
• 10-minute information & directions 
· 25-minute book making activity with 
child 
• 5-minute review/questions 
• 10-minute voluntary evaluation 
Why should parents 
become involved? 
• Parent is most influential teacher! 
• "Research says that when parents are a 
part of their child's education, the student 
is more likely to stay in school and is likely 
to achieve• (p. 61) . 
• Parents reading to their children leads to 
positive attitudes toward reading and 
reading achievement. . . ~'~-~=----•lrlf.- .. ,......., ........... 4 
"n 
Spelling 
When students write, use "First Grade 
Writing• 
• Write the sounds that they can hear; it doesn't 
look like "Adult Writing'; it might not look like 
neighbor's writing 
• Write spelling wards and word wall wards 
correctly 
Developmentally appropriate and increases 
academic achievement in areas of spelling, 
writing, and reading 




Types of Books to 
Make at Home 
• Use family pictures or cut-outs and 
have children write captions for a 
story; bind together with staples, 
ribbon or yarn 
• Glue the fronts of greeting cards on 
construction paper and write story to 
,,.;th I ~ 
____ 's Day Book 
• Use the book already prepared 
• Child does majority of writing and drawing; 
Adult can help if become frustrated 
• Two pages for morning, at school, after 
school and at bedtime. 
• Tell about what the child does during 
these times. 
• Write title and author on cover 
Adult Support 
• Praise your child! Be their 
cheerleader. 
- Tell them specifically what they are 
doing well. 
• Handwriting , •. 
• Ideas 
• Spelling 
:-- Lots of positives! 
• Enjoy spending time together! 
Types of Books to 
Make at Home 
Word book: put a word the child would like 
to spell on each page; add drawn pictures 
and cut-out pictures from magazines and 
clip-art 
• Recipe book: write down favorite recipes, 
draw a picture, put in protectors, fasten 
together 
• Alphabet or Number books 
Adult Support 
Before your child writes, have them say 
what they are going to write. 
- What kinds of things do you do at that time of 
day? 
• What are you going to write here? 
First Grade Spelling 
• What sound do you hear at the beginning of 
the word? 
• Say the sounds in the word. What sound comes 
next? O 






If volunteer to participate, every adult con 
fill out own survey, even if with some child 
When completed place survey in voting box 
• If from Mr. Truesdell's room and volunteer 
to participate in a phone interview, please 
complete on interview form with 
information 
Thank you for attending-benefits for your 
child! 
Voluntary Survey and 
Interview Information 
Voluntary Survey and 
Interview Information 




Family Literacy Night Power Point: Second Night 
Objectives 
• To realize th~ importance of parent 
participation 
• -To become aware of a variety of 
activities that child and parent can 
participate in at home to build 
literacy skills 
Why should parents 
become involved? 
Parent is most influential teacher! 
• • Research says that when parents are a 
part of their child's education, the student 
1s more likely to stay in school and is likely 
to achieve• (p. 61} . • 
• Parents reading to their children leads to 
positive attitudes toward reading and 
reading achievement. 
• __ ,,\(IC00) _ _,.. _____ .,._._..,..,_ .. ,.4 
.....,1_ ... 1111i•-. 
•';i,1,. 
Tonight's Schedule 
5-minutes ice breaker 
10-minutes information & directions 
• 30-minutes activity with child 
- Sight Word Games 
- Sound Wheel 
- Five By Five 




Name MT AG" That Person 
• On your name tag you need to write a name 
that goes along with our theme of literacy 
and starts with the first letter of your 
name. 
• You can help your child. 
Examples: Reading Ruth; Writing Will 
I will ask for volunteers to share their 
names 
Why are daily literacy 
activities important at home? 
• Children from homes with rich home literacy 
:~~1e"s~7~1":!td':r:~~~ ~~Ti~:; become 
• These rich home literocy environments contain a 
variety of print in the forms of books, magazines, 
newspop~s. notes,_ etc in abundance for cnildren 
to experience as tney grow up. 
'If children don't learn to reo.d early in their 
school careers, it is likely they will be behind and 
stay behind their classmotes tor the remainder of 
the,r schooling and beyond" (p. 2). 
Pag~ ~=I~~~~-~,!~_,.._,. __ ,,__,.__,_ 
. ~~~£ ..,,=:t:::=.:.i::.--=-:~""1:,::Z.:::!: 
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Phonemic Awareness and 
Phonics Activities 
• Clap syllables in words 
• Play with language and rhyme 
• Have children sort words with long- and 
short-vowel sounds 
• Play spelling and word games like Scrabble 
and Hang Man 




• Spin the paper clip 
• When the spinner stops, say a word 
that begins (or ends) with the letter 
combination. 
• Say the word in a sentence. 
• Take turns 
• About 4-5 minutes for each wheel 
Handouts 
• Reading Activities 
- Page 3 
• Real Reading at Home 
- Page 4 
Sight Word Games 
Sight Word Charades 
• Mind Reader Game 
• Paper Chase 





• Word Scavenger Hunt 
• Page 2 of Handout 
• Play one or two of these games for 10 
minutes 
Five by Five 
Place the letters face up on the table. 
• Think of o word thot hove five or fewer letter 
ond place in the first line, using one letter per 
square. 
• Next ployer thinks of o word for the second line 
with the remoining letters. Ploce this word under 
the first word. 
• Continue until five words ore listed. 
• Try to find hidden words made by the letter 
com bi notions. 





"Most things that parents 
can do to encourage reading 
and writing involve time, 
attention, and sensitivity 
rather than money" 
-.,....,,i,a·--• .... 1-.1.1.11ttt).!.........,_ ... __ .,..__ .. , l......,,.....,""'-"•'7~80. 
Voluntary Survey and 
Interview Information 
Voluntary Survey and 
Interview Information 
lJ:::Ye~ t~ 1~7o~n:f:~/orotfd!1~~~,lJ;~ t~~Y· 
planning of subsequent family fltcracy ni~ts to better fit 
your nudr. 
Information obtoir£d during this sludy which could Identify 
you will be ~pt confidentia[ The summarized findings with 
no Identifying iriformation mat, be published in CUI academic 
Journal or presented at a scholarly conference. 
Your J)Qrticlpotlo• is completely voluotary. You ore fr« to 
withdraw from fiarticlf!1.tion at any time, or to choose n:o,t to 
rri~~P~f~t~ 1to0~h~h ~~ii;~\~;'~\~no;,,~~~hzed 
Few Directions 
If volunteer to participate, every adult can 
fill out own survey, even if with same child 
When completed place survey in voting box 
If from Mr. Truesdell's room and volunteer 
to participate in a phone interview. please 
complete an interview form with 
information 
Thank you for attending-benefits for your 
child! 
See you Thursday, January 4th at 6:001 




Family Literacy Night Power Point: Third Night 
Objectives 
• To realize the importance of parent 
participation 
• To become aware of a variety of 
activities that child and parent can 
participate in at home to build 
literacy skills 
Why should parents 
become involved? 
• Parent is most influential teacher! 
• 'Research says that when parents are a 
part of their child's education, the student 
1s more likely to stay in school and is likely 
to achieve• (p, 61) • 
• Parents reading to their children leads to 
positive attitudes toward reading and 
reading achievement, 
. -.a.~r-.-...----•-'-•.-..,...._ ~ ....,.,,,.,_,,m•1"' 
...__,.,...... ' 
Tonight's Schedule 
• 5-minutes ice breaker 
• 10-minutes information & directions 
• 30-minutes activity with child 
• 10-minutes review/questions and 
voluntary evaluation 
Ice Breaker 
• Poetic Introduction 
• Help your child complete the poem to 
describe them. 
· Name I will n-e-v-er-_-_-_--=. ______ _. 
I will never _______ ~ 
and I will never ______ _ 
I will always _______ _ 
• I will ask for volunteers to share. 
Family Checklist 
• Bottom of Page One in Handout 
• Directions: Please indicate your 
observations of your child's learning in the 
following areas and comment where 
appropriate, Then discuss at least one 
area to strengthen. Be sure to also 
~~~l_!,ght and praise items checked with a 
• We will talk about motivating the children 




Story Reading Ideas 
• Poge Two of Hondout 
• A new story for your child to reod with you! 
• Before Reoding · 
- Look at the title and illustrations together. 
Predict what the story will be about. 
- Discuss what you both already know about the 
topic of the story, 
~ Read the first page and then ask your child ta 
predict what might happen next. 
Story Reading Ideas 
• After Reading 
- Hove your child retell the story ond 
creote a new ending together. 
- Retell the story form another 
choracter's point of view. 
- Let your child illustrate his or her 
fovorite part of the story. 
- Discuss the story together, 




Story Reading Ideas 
• During Reading 
- Encouroge your child to picture in his or 
her mind whot is hoppening in the story. 
- Ask whot might hoppen next in the 
story. 
- Encouroge your child to chonge his or 
her predictions as the story provides 
new informotion. 
- Ask how o character might feel. 
- Tolk obout the illustrotions. 
Motivating Child 
• Poge 4 of Hondout, 
• One of the most important qualities of o 
good student is high motivotion. There ore 
mony things you con do ot home to increase 
your child's motivotion. Please think obout 
odding o few more to whot you alreody do. 
• You can ploy o major role in increosing your 
child's motivotion to succeed in school, 
"Most things that parents 
can do to encourage reading 
and writing involve time, 
attention, and sensitivity 
rather than money" 
--•-•--lo--lC.l.!lH1Jl~~,--lill-"'"'_.,, 




If volunteer to participate, every adult can 
fill out own survey, even if with same child 
When completed place survey in voting box 
If from Mr. Truesdell's room and volunteer 
to participate in a phone interview, please 
complete an interview form with 
information 
Thank you for attending-benefits for your 
childl 
Voluntary Survey and 
Interview Information 
Voluntary Survey and 
Interview Information 








One of the best ways you can help your child in reading is to make your home a place for 
reading. I've listed some ideas for you to consider. 
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Please read this list cmd circle "yes" for those you have and "no" for those you do not have. 
Then think about which ones you might want to add to your home routine. You should try to 
do as many as possible, but I know that there are times when some of them probably won't 
work in your family situation. You should consider your home a Reading Home if you are able 
to accomplish many of. the items on this list. 
G reating a Reading Home 
Does the place where you live have-
✓ an inviting area or corner for reading? 
✓ a wide variety of books and magazines 
for _all family members? 
✓ a regular time for reading? 
✓ places for writing messages? 
✓ places to display notes, writings, and 
drawings? 
✓ different kinds of paper for writing? 
✓ crayons, markers, penci Is, and pens? 
✓ comfortable chairs for reading? 
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8 ight Word Games 
Sight Word Charades: The child picks an index card. Then the child acts out or draws the 
meaning of the sight word for a partner to guess. Then the partner acts 
out or draws the meaning of the sight word. (Note: Some of the sight 
words may not be used for this game; example: of). 
Mind Reader Game: The child writes the numbers one through five on a piece of paper. You 
give the child five clues to guess what the sight word is you ore thinking of. 
After each clue, the child will write down a guess. Each clue should be 
narrowed down to one possible choice. Example: The word is sing. It's a 
sight word. It has fewer than five letters. It has more than three letters. 
It's in the same word family as ring. You do this in music class. 
Paper Chase: Write each sight word on a piece of paper. Crumble the paper around a small 
object, like an eraser. Then crumble each piece over the previous one, until it is a large 
paper ball. Pass the ball back and forth, but before anyone can pass the ball they need to 
remove one layer and read the word. 
Rainbow Writing: Have the student write a sight word in one color, whispering the letters as 
they write. Then trace over the top in four other colors. The child needs 
to write the whole word with one color and not interrupt the flow of 
writing by stopping after each letter. 
Matchmaking: Cut out pictures from old magazines to match the sight words. Glue the 
pictures and words on separate index cards. The child can match up pairs, making sure to 
say the sight word. A game of memory can also be played. 
Word Scavenger Hunt: Have students do a word hunt for their sight words. They 
can look through books, magazines, newspapers or the house. Children love to use 
sticky notes to mark where they find the words. 
Trierweiler, H. (2006). Seven ways to make sight words stick. Instructor, 115(6), 55, 57, 
R eading Activities 
Many of you have more than one child at home, and you may be interested in appropriate 
reading activities for children of different ages. There are many good .ideas on this list 
that you might find useful. Feel free to use any of the ideas, regardless of the age. 
Preschoolers ✓ Write a fill-in-the-blank story. 
✓ Write a biography or 
autobiography. 
✓ Make a board game. 
✓ Start a memory box. 
✓ Read a bedtime story. 
✓ Read the same books over 
and over. 
✓ Cook from a book. 
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✓ Give your child markers or 
paper and pencils and 
encourage "writing." Seven and Eight Year Olds 
✓ Give your child a 
chalkboard and chalk. 
✓ Write messages to your 
child. 
✓ Label your child's 
possessions. 
✓ Put magnetic letters on the 
refrigerator. 
Five and Six Year 
Olds 
✓ You read to me and I'll read 
to you. 
✓ Fill in the blanks. Read 
poetry and. verse that 
rhymes. Stop before the 
end of the line, having your 
child fill in the missing 
word. 
✓ Play sound games. A simple 
starter is, "Riddle, riddle, 
ree. I see something you 
don't see and it starts with 
T." 
✓ Write a wish list 
✓ Make a calendar and note 
events. 
✓ Write a book about something real 
or imagined. 
✓ Keep a journal. 
✓ Write a thank-you letter. 
✓ Write your own cards. 
✓ Keep score at sports events. 
✓ Start a scrapbook. 
✓ Explore your family's letters and 
albums. 
Nine and Ten Year Olds 
✓ Read riddles. 
✓ Play thinking games. 
✓ Work on projects. 
✓ Support scout activities. 
✓ Write fractured fairy tales. 
✓ Create a camera story. 
✓ Write a text for wordless books. 
Eleven and Twelve Year 
Olds 
✓ Put a book in your child's room. 
✓ Tell about a book you enjoyed. 
✓ Start your child on a new series. 
✓ Share newspaper articles. 
✓ Keep a journal. 
✓ Discuss materials read. 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources (¢1' ed.). Copyright 
@2005 Kendall/Hunt Publishing Company. 
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There are many ways you can help your child read at home. Your home is filled with reading 
material. You might be surprised how much we rely on reading. You might read directions 
when you cook, clip coupons form the newspaper, read cards or letters from friends, and 
read junk mail. You read all the time! And the reading you do is important. It is reading for 
a real purpose. For example, you need to read the directions to microwave popcorn 
correctly or you will burn the popcorn. Your child needs to know that reading outside school 
is still reading. 
Invite your child to read with you during reading times at home. At least once a day, think 
about one of these reading events and ask your child to join you. Read the directions (or 
whatever) to your child and then ask your child to read them with you. Finally, ask your 
child what the words are saying. This will help your child on the road to reading! 
R eal Reading at Home 
✓ write family diaries ✓ create original 
✓ cook together and read stories 
recipes ✓ write messages to each other 
✓ collect grocery coupons ✓ read bulletins from school 
✓ read video game directions ✓ create photo album captions 
✓ design cards and invitations ✓ sing together 
✓ write letters to relatives ✓ write and file addresses 
✓ videotape and write about ✓ write a family history 
family events ✓ make shopping lists 
✓ read TV guide and discuss ✓ read menus 
good choices ✓ read bus schedules 
✓ make a pictorial biography ✓ write a family vacation journal 
✓ read and discuss news articles ✓ create a family bulletin board 
✓ write thank you notes ✓ tape-record stories 
✓ prepare a calendar of ✓ read cartoons in newspaper 
activities 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources (4'h ed). Copyright 
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Directions: Please help your child complete the poem to describe them. 
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Name ------------------------
I will never ______________ , 
I will never ______________ , 
And I wi II never ------------------
I will always ____________ _ 
Family Checklist 
Directions: Please indicate your observations of your child's learning in the following areas 
and comment where appropriate. Then discuss at least one area to strengthen. Be sure to 
also highlight and praise items checked with a "Yes." 
Yes No Comments 
My child likes to listen to me read to him or 
her. 
My child likes to read to me. 
My child attempts to read in daily situations, 
such as signs, labels, and other print. 
My child understands books I read to him or 
her. 
My child attempts to figure out words. 
My child sometimes chooses to write. 
My child shares what he or she writes. 
My child visits the public library often 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources (,fh ed). Copyright 
@2005 Kendall/Hunt Publishing Company. 
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8 tory-Reading Ideas 
Many of you are reading with your child at home. There are a few 
techniques that will make your reading time even more beneficial 
for your child. At school, when I read a story, I use special 
techniques to help students understand the story. I'd like to 
share these story-reading ideas with you. 
Before Reading 
✓ Look at the title and illustrations together. Predict what 
the story will be about. 
✓ Discuss what you both already know about the topic of the 
story. 
✓ Read the first page and then ask your child to predict what 
might happen next. 
During Reading 
✓ Encourage your child to picture in his or her mind what is 
happening in the story. 
✓ Ask what might happen next in the story. 
✓ Encourage your child to change his or her predictions as the 
story provides new information. 
✓ Ask how a character might feel. 
✓ Talk about the illustrations. 
After Reading 
✓ Have your child retell the story and create a new ending 
together. 
✓ Retell the story form another character's point of view. 
✓ Let your child illustrate his or her favorite part of the 
story. 
✓ Discuss the story together. 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources (,fh ed). Copyright 
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Questions Starters to Ask After Reading 
•!• What character traits describe ? 
Explain. 
•!• What would happen if ... ? 
•!• What might ... ? 
•!• Why did ... ? 
•!• Why is ... ? 
•!• Why do you think ... ? 
•!• How would you feel if you ... ? 
•!• What caused . . . ? 
•!• How did ... ? 




Motivating Your Child to Succeed in School 
One of the most important qualities of a good student is high motivation. I 
know your child may be motivated to do many things well, and I want your 
child also to be highly motivated in school. There are many things you can do 
at home to increase your child's motivation. I know you do many of these 
already, but please think about adding a few more to what you already do. 
You can play a major role in increasing your child's motivation to succeed in 
school. 
✓ Show interest in your child's learning. Ask about what is happening in 
school. Ask to see papers and projects and discuss them. 
✓ Work with your child on setting daily goals that are attainable. Write 
the goals and post them in a prominent place. 
✓ Help your child envision and make long-term goals. 
✓ Instill in your child the idea that achievements are usually the result 
of persistence and hard work, not luck or ability. 
✓ Show caring and love if your child makes a mistake or fails. Help him 
or her see mistakes as opportunities to learn and grow. 
✓ Use words and actions to demonstrate faith in your child's ability to 
learn and achieve. 
✓ Look for successes in your child's efforts and acknowledge them. 
✓ Recognize, praise, and celebrate your child's successful completion of 
a goal. 
✓ Model for you child language that conveys positive expectations, such 
as I can, I will, I want to, I understand, my goal is, and so on. 
✓ Frequently stress to your child the importance of learning and 
education. 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources {.¢h ed). Copyright 
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Appendix G: Sample Book Page for Family Literacy Night 
At school . . After school 
Appendix H: Sounds Wheels 
OouNo WHEEL 1 
.... 
::r 
From Jerry L. Johns and Susan Davis Lenski, Improving Reading: Strategies and Resources (4th ed.). Copyright© 2005 
Kendall/Hunt Publishing Company (800-247-3458, ext. 4 or 5). May be reproduced for noncommercial educational purposes. 
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Appendix /: Five By Five 
01vE BY FIVE 
A B C D E F G H I 
J K L M N 0 p Q R 
s T u V w X y z 
From Jerry L. Johns and Susan Davis Lenski, lmprol'ing Reading: Strategies and Resources (4th ed.). Copyright © 2005 
Kendall/Hunt Publishing Company (800-247-3458, ext. 4 or 5). May be reproduced for noncommercial educational purposes. 
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Appendix J: Recruitment Script 
You are invited to participate in a research project conducted through the University of 
Northern Iowa. The University requires that I provide you with the following information 
to help you make an informed decision about whether to participate or not. This 
agreement will be perceived and confirm your participation in a survey, interview, or 
both. The following information is provided to help you make an informed decision 
about whether or not to participate. 
The research project is a study about the factors that contribute to successful family 
literacy nights. In this study I will be looking at the results from surveys and interviews 
that show which factors adults participating in a family literacy night felt were most 
beneficial. I will analyze this data to find similarities that exist. 
At the end of each family literacy night you may volunteer to complete a survey. At the 
end of each of the three family literacy nights two randomly selected adults will be asked 
to participate in an interview. This interview is totally voluntary. You may still 
participate in the family literacy nights without participation in the surveys and 
interviews. 
The University requires that I tell you of any risks that you might experience during these 
surveys and interviews. There are no foreseeable risks to participation in the study 
beyond those experiences in day-to-day life. If you feel stressed or uncomfort~ble while 
answering any of the questions, you may skip that question or terminate your 
participation in the study. 
There are no direct benefits for participating in the study. However, the information you 
provide may influence the planning of subsequent family literacy nights to better fit your 
needs. 
Information obtained during this study which could identify you will be kept 
confidential. The summarized findings with no identifying information may be published 
in an academic journal or presented at a scholarly conference. 
Your participation is completely voluntary. You are free to withdraw from participation 
at any time or to choose not to participate at all, and by doing so, you will not be 
penalized or lose benefits to which you are otherwise entitled. 
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Appendix K: University Of Northern Iowa Human Participants Review Informed 
Consent Letter 
Project Title: Family Literacy Nights: Factors for Success 
Name oflnvestigator(s): Crystal Betts 
You are invited to participate in a research project conducted through the University of 
Northern Iowa. The University requires that I provide you with the following information 
to help you make an informed decision about whether to participate or not. This 
agreement will be perceived and confirm your participation in a survey, interview, or 
both. The following information is provided to help you make an informed decision 
about whether or not to participate. 
The research project is a study about the factors that contribute to successful family 
literacy nights. In this study I will be looking at the results from surveys and interviews 
that show which factors adults participating in a family literacy night felt were most 
beneficial. I will analyze this data to find similarities that exist. 
At the end of each family literacy night you may volunteer to complete a survey. At the 
end of each of the three family literacy nights two randomly selected adults will be asked 
to participate in an interview. This interview is totally voluntary. You may still 
participate in the family literacy nights without participation in the surveys and 
interviews. 
The University requires that I tell you of any risks that you might experience during these 
surveys and interviews. There are no foreseeable risks to participation in the study 
beyond those experiences in day-to-day life. If you feel stressed or uncomfortable while 
answering any of the questions, you may skip that question or terminate your 
participation in the study. 
There are no direct benefits for participating in the study. However, the information you 
provide may influence the planning of subsequent family literacy nights to better fit your 
needs. 
Information obtained during this study which could identify you will be kept 
confidential. The summarized findings with no identifying information may be published 
in an academic journal or presented at a scholarly conference. 
Your participation is completely voluntary. You are free to withdraw from participation 
at any time or to choose not to participate at all, and by doing so, you will not be 
penalized or lose benefits to which you are otherwise entitled. 
If you have questions about the study you may contact or desire information in the future 
regarding your participation or the study generally, you can contact Crystal Betts at (319) 
80 
555-1234 at the school or the project investigator's faculty advisor Dr. Mingshui Cai at 
the Department of Curriculum and Instruction, University of Northern Iowa 319-273-
5872. You can also contact the office of the IRB Administrator, University of Northern 
Iowa, at 319-273-6148, for answers to questions about rights ofresearch participants and 
the participant review process. 
81 
Appendix L: Family Literacy Night Survey 
First Night 
Date: _____ _ 
Number of LiteracyNights Attended (including tonight): _____ _ 
Relationship to First Grader: ____ _ 





Being involved in selecting topic, dates, times 4 3 2 
Strategy was modeled and was allowed time to 
4 3 2 
practice 
First grade child was present 4 3 2 
Topic or activity my family can participate in 
4 3 2 
at home 
Interactive/Hands-on activities 4 3 2 
Teacher(s) were knowledgeable and helpful 4 3 2 
Fun and safe environment 4 3 2 
Time provided for questions 4 3 2 
Being able to evaluate the evening 4 3 2 
Do you feel more effective in your ability to assist your child in literacy activities at home 
after this evening's activities? Yes No 
Was there some information present tonight that you feel you already participate in at 
home effectively? Yes No 
Will there be anything new or different you might do at home after tonight? 
Yes No If so, please explain. 












Would you have participated if food/refreshments were not available? Yes No 
Was the length of time tonight effective? 
Is three literacy nights enough? __ Yes 
Yes 
__ No, I needed more time 
__ No, it was too long 
__ No, there should be more 
__ No, there should be fewer 
Were you able to establish relationships with other families that did not exist previous to 
this night? Yes No 
Which part of the night was most helpful? 
Was there any part of the night that you felt was least effective? Yes No 
If yes, please explain. 
Will you attend the next family literacy night? Yes No 
Any additional comments or suggestions. 
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Family Literacy Night Survey: Second Night 
Date: _____ _ 
Number of Literacy Nights Attended (including tonight): _____ _ 
· Relationship to First Grader: ____ _ 





Being involved in selecting topic, dates, times 4 3 2 
Strategy was modeled and was allowed time to 
4 3 2 
practice 
First grade child was present 4 3 2 
Topic or activity my family can participate in 
4 3 2 
at home 
Interactive/Hands-on activities 4 3 2 
Teacher(s) were knowledgeable and helpful 4 3 2 
Fun and safe environment 4 3 2 
Time provided for questions 4 3 2 
Being able to evaluate the evening 4 3 2 
Handout with suggestions/ideas 4 3 2 
Do you feel more effective in your ability to assist your child in literacy activities at home 
after this evening's activities? Yes No 
Was there some information present tonight that you feel you already participate in at 
home effectively? Yes No 
Will there be anything new or different you might do at home after tonight? 
Yes No If so, please explain. 
Would you have participated if child care was not available? Yes No 













Was the length of time tonight effective? Yes 
Is three literacy nights enough? __ Yes 
__ No, I needed more time 
__ No, it was too long 
__ No, there should be more 
__ No, there should be fewer 
Were you able to establish relationships with other families that did not exist previous to 
this night? Yes No 
Which part of the night was most helpful? 
Was there any part of the night that you felt was least effective? Yes No 
If yes, please explain. 
Will you attend the next family literacy night? Yes No 
Any additional comments or suggestions. 
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Family Literacy Night Survey: Third Night 
Family Literacy Night Survey 
Date: _____ _ 
Number of Literacy Nights Attended (including tonight): _____ _ 
Relationship to First Grader: ____ _ 





Being involved in selecting topic, dates, times 4 3 2 
Strategy was modeled and was allowed time to 
4 3 2 
practice 
First grade child was present 4 3 2 
Topic or activity my family can participate in 
4 3 2 
at home 
Interactive/Hands-on activities 4 3 2 
Teacher(s) were knowledgeable and helpful 4 3 2 
Fun and safe environment 4 3 2 
Time provided for questions 4 3 2 
Being able to evaluate the evening 4 3 2 
Handout with suggestions/ideas 4 3 2 
Do you feel more effective in your ability to assist your child in literacy activities at home 
after this evening's activities? Yes No 
Was there some information present tonight that you feel you already participate in at 
home effectively? Yes No 
Will there be anything new or different you might do at home after tonight? 
Yes No If so, please explain. 
Would you have participated if child care was not available? Yes No 













Was the availability of two nights to attend more complimentary? Yes No 
Was the length of time tonight effective? Yes 
Is three literacy nights enough? __ Yes 
__ No, I needed more time 
__ No, it was too long 
__ No, there should be more 
__ No, there should be fewer 
Were you able to establish relationships with other families that did not exist previous to 
this night? Yes No 
Which part of the night was most helpful? 
Was there any part of the night that you felt was least effective? Yes No 
If yes, please explain. 
Will you attend the next family literacy night? Yes No 
Any additional comments or suggestions. 
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Appendix M: Family Literacy Night Phone Interview 
Date: _____ _ 
1. Which family literacy nights have you attended? 
2. What is your relationship to the first grader? 
3. Who did you attend the family literacy night with? 
4. Did you complete the questionnaire that asked about topics, dates and times most 
convenient for you to participate in family literacy night? If yes, was being involved in 
this planning process important? Why or why not? 
5. Was it helpful that the strategy was model? Why or why not? 
6. Was it important that you were allowed time to practice the strategy with your child? 
Why or why not? 
7. Was there another method that might have been more helpful in presenting the 
information provided? 
8. Was it important for your child to be present at the family literacy night, or would it 
have been more effective if just adults were present? Explain your thinking. 
9. Were the hands-on activities important? Why or why not? 
10. Did you feel that the teachers were knowledgeable and helpful? Why or why not? 
11. Was there any more information or support that could have been given? If yes, please 
explain. 
12. Was the environment safe and enjoyable for you and your child? If no, what could have 
been done to make it a better environment? 
13. Was the time provided for questions helpful? Why or why not? 
14. Did you feel it was important to provide feedback and evaluation of the family literacy 
night through the survey? Why or why not? 
15. Do you feel more effective in your ability to help your child? If yes, in what ways? If 
no, why wasn t the information helpful? 
16. Was there anything new or different you might do at home after the family literacy 
night? Please explain. 
17. Was there anything presented that you feel you already do effectively at home? Please 
explain. 
18. Which part of the night was most helpful? 
19. Which part was least effective? 
20. Will you attend additional family literacy nights? Do you have any ideas or suggestions? 
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Appendix 0: Family Literacy Nights' Survey Results 
30 students (26: Mrs. Betts, 4: Mr. Truesdell) 
39 parents (34: Mrs. Betts, 5: Mr. Truesdell) (25 moms, 13 dads, 1 grandma) 
1 7 child care 
29 surveys completed 
21 different students: 2 students attended 3 nights; 6 students attend 2 nights; 
12 students attended 1 night 
Strongly Strongly No 
Agree Agree Disagree Disa2ree Response 
Being involved in 
selecting topic, 
dates, times 38% 48% 3% 0 10% 
Strategy was 
modeled and was 
allowed time to 
practice 76% 21% 0 0 3% 
First grade child 
was present 97% 3% 0 0 0 
Topic or activity my 
family can 
participate in at 
home 90% 10% 0 0 0 
Interactive/Hands-
on actvivities 93% 7% 0 0 0 
Teacher(s) were 
knowledgeable and 
helpful 97% 3% 0 0 0 
Fun and safe 
environment 97% 3% 0 0 0 
Time provided for 
questions 93% 7% 0 0 0 
Being able to 
evaluate topic 76% 24% 0 0 0 
Handout with 




Yes No Response 
Feel more effective 
in ability to help 100% 0 0 
Already participate 
at home 93% 7% 0 
Anything new or 
different might do 86% 14% 0 
Participate if no 
child care 69% 14% 17% 
Participate if no 
refreshments 86% 3% 10% 
Available 2 nights 82% 0 18% 
Establish 
relationships 10% 79% 10% 
Any part least 
effective 3% 72% 24% 
Attend the next 
night 66% 3% 31% 
No 
Yes More Fewer Response 
Length of time 86% 3% 0 10% 
Number of nights 66% 14% 7% 14% 
